
   

Of Bearsden Ac ademy s ten Aims the following make spec ific 
reference to Learning and Teaching :  

To ma inta in a positive lea rning environment in whic h 
a ll    pup ils have the opportunity to fulfil their potentia l 
in all aspects of their development. 
To p rovide lea rning and teac hing of the highest    
qua lity in a supportive c limate of teamwork in whic h 
the c ontribution of a ll sta ff 

 

teac hing and               
non-teaching  is valued. 
To make effective use of participative management , 
school development planning and     self-evaluation to         
improve the quality of teaching and learning and raise    
levels of attainment.  

The Sc ottish Exec utive in A Curric ulum for Exc ellenc e  sta tes, as 
one of its four purposes for educ a tion, tha t a ll young peop le 
should bec ome suc c essful lea rners .  Learning and Teac hing , 
therefore, is a t the heart of Bearsden Ac ademy s agenda with the 
foc us on engag ing pup ils through persona lising lea rning . This polic y 
provides a framework for such learning outlining :  

The p rinc ip les tha t underp in effec tive lea rning and 
teaching 
The characteristics of effective learning and teaching 
The various roles and responsibilities of those involved  

This policy supports all other school policies, specifically those on 
Support for Learning, Assessment and Reporting, Homework and         
Study  and Behaviour Management. 
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This introductory statement,  though taken from a document from 1998, still captures, we feel, 
the five National Priorities in Education : Achievement and Attainment; Framework for Learning; 
Inclusion and Equality; Values and citizenship and Learning for Life that currently underpin the 
Sc ottish Exec utive s educ a tion polic ies. 

The main measure of a school experience is the quality of its learning and teaching.  Schools 
play a very significant part in encouraging the respect and desire for learning that should   
accompany every child into adult life.  At Bearsden Academy, effective learning is grounded 
in effective teaching.  Learners and teachers are committed to excellence and to the raising 
of standards, thus ensuring continuous school  improvement. 
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2. Rationale 

Sc hools, pa rents and soc iety c a re tha t young peop le suc c eed in terms of a tta ining the 
knowledge, skills and qua lific a tions required for a persona lly reward ing life, p roduc tive 
emp loyment and effec tive c itizenship .  Equa lly they c a re tha t young peop le develop into 
hea lthy, fa ir-minded , c onsidera te and responsib le human beings.  The sc hool experienc e 
should play a very big role in this development.  

Rationale for the Secondary Curriculum, Scottish CCC, 1998 

LE AR N I N G AN D TE ACH I N G P O LI CY 

The benefit from school education which children and young people gain will vary 
according to their individual needs and circumstances.  However, all children and young 
people benefit from school education when they can access a curriculum which supports 
their learning and personal development; where teaching and support from others meet 
their needs; where they can learn with, and from, their peers and when their learning is 
supported in the home  and their wider community.  

Draft Code of Practice, Education (Scotland) Act 2004  Scottish Executive 
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An important objective for us as teachers is to personalise the learning experiences of our pupils 
in as many d imensions as we c an, for examp le through a flexib le c urric ulum, the use of ICT and 
the learning and teaching strategies that we adopt.  

This polic y a ims to support the a reas of lea rning where teac hers c an exert the most influenc e 
and make a difference by encouraging purposeful and focused learning.  Recent research has 
inc reased our awareness of how and why lea rning takes p lac e, and these find ings a re a lso 
taken into consideration in this policy.   

This policy recognises :  

the important role that the staff, the parent and each individual pupil has to play in     
ensuring that effective learning takes place.  

the d iversity in lea rning styles and stra teg ies tha t helps a ll those involved in the 
learning process to support these strategies.  

tha t motiva tion and high expec ta tions, working together, a re key fac tors in        
suc c essful lea rning and ind ic a tes d iffering stra teg ies tha t teac hers  c an use to     
enhance motivation and expectations.  

the links between effec tive lea rning , high self-esteem and good rela tionships and        
encourages educators to foster these links.  

tha t effec tive lea rning and teac hing p romotes a positive ethos and a c lima te of 
good behaviour which are essential for effective learning to take place.  

       the various ways to make learning and teaching more effective, bringing in current   
         educational thinking including Assessment Is For Learning, ICT and Personal         
         Learning Planning.  
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3. The Basic Principles of Effective Learning 

LE AR N I N G AN D TE ACH I N G P O LI CY 

Expec ta tions a re important.  Expec ta tions whic h a re too low a re likely to p rovide      
insuffic ient c ha llenge whilst expec ta tions whic h a re too high c an lead to d isc ourage-
ment by failure.  

Self-esteem is an important fac tor.  If we feel good about ourselves, we a re more likely 
to be motivated to learn.  

We lea rn most effec tively when we think things through for ourselves.  Learning goes 
beyond simp ly ac quiring new information and add ing it to our existing knowledge.  
We need to make sense of new information by using our existing knowledge and 
modifying, updating and rethinking our own ideas in the light of this new information.  

We need to practise using new ideas in a range of contexts.   

      Meaningful homework is a key strategy which supports effective learning. 

    

Tell me and I ll forget 
   Show me and I may not remember                

Involve me and I ll understand 

   

How smart a re you ? is an irrelevant 
    question.  A more powerful question is,     

HOW are you smart ?

  

  We all like praise, when it is honestly given and  
  deserved.  

  Robert Fisher, Teaching Children to Learn, 

 

  Teaching is a messy business. Children  
  do not learn in easy linear steps.  

  Sir Ron Dearing, 1992 

 

By increasing our awareness of HOW we learn effectively, we can increase the  
      success we have.  

     

 

Success on a regular basis is important.  We are more likely to learn when we are  
            motivated by previous success. 



  
We should be genuine and consistent with praise.  

We should help pup ils to look for and form links between top ic s and sub jec ts to make     
further links with their existing knowledge and experience.  

· We should enc ourage pup ils to exp lore other possib ilities and try not to be unc omfortab le 
with uncertainty. If we think there is only one answer, then we will only find one.    

      We should break the learning up into small steps but also give pupils an overview of their  
            learning to help them see where the learning will take them. 

4. Teaching for Effective Learning 

Children esteem teachers who can explain things 
clearly, who are slightly strict rather than overly 
severe or permissive; scrupulously fair in their use of 
rewards and punishments; interested in them as 
individuals and with a sense of humour not based 
on sarcasm or humiliation.  

Ted Wragg The Observer, 1993 
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Outstanding teachers create an excellent classroom 
climate and achieve superior pupil progress largely 
by displaying more professional characteristics at 
higher levels of sophistication within a very structured 
learning environment.  

Hay McBer Research into Teacher Effectiveness, 2000 



   
We should c rea te opportunities for interac tion and d isc ussion between ind ividua ls, sma ll 
groups and the class as a whole.    

We should ensure tha t worksheets and other resourc es a re used to p rovide time for         
discussion and interaction, rather than a substitute for it.  

We should have good classroom management outlining expected standards of behaviour 
and apply them consistency.   

We should reflect on and learn from what we do as teachers.    

We should be aware tha t some pup ils will require add itiona l support from Support for 
Learning specialists.  

      We, as teachers, should be lifelong learners keeping up to date with educational  
            developments through our own continuing professional development. 
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Young people deserve teachers who have the confidence to learn and to improve, 
just as teachers deserve schools which help them to learn and improve.  Our society 
needs teachers who are clear, confident and proud about what they are doing and 
can explain why.  Reflecting on practice can help teachers to establish what they 
believe to be right, and to be able to articulate it.  It can also help them to challenge 
their own thinking and to admit that sometimes they be wrong and others may be 
right.  

Teaching for Effective Learning. SCCC, 1996 
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Black and Wiliam (1998) recognise that implementation of formative assessment strategies must 
be p lanned through susta ined programmes of p rofessiona l development and support.
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With referenc e to Bearsden Ac ademy s Assessment and Reporting Policy (August 2003), we 
rec ognise tha t summative assessment is used to c onfirm pup il p rogress and is a key fea ture 
required for rec ord ing pup il p rogress and reporting to pa rents.   Add itiona lly we endorse the 
na tiona l Assessment Is for Learning Programme and p romote formative assessment as a stra tegy 
to enhance effective learning and teaching.   

Formative assessment  is assessment for learning.  This type of assessment is ongoing and involves 
the teacher and pupil working together to improve the learning that takes place.  It includes:   

 

sharing the learning intention with the child 

 

quality feedback from teachers and other pupils 

 

ongoing review and reflection of progress being made 

5. Assessment is for Learning 

Learners learn best when they:  

understand clearly what they are trying to learn and know what is expected of  them  

are given feedback about the quality of their work  

are given advice about how to go about making improvements  

are fully involved in deciding what needs to be done next and who can give them  
          help if they need it  

Assessment is for Learning Programme, 2002 



     
To promote effective learning and teaching effective managers should :  

ensure tha t sta ff make use of formative assessment stra teg ies and fac ilita te           
continuing   professional development as appropriate. 
p rovide time and resourc es for sta ff to familia rise and enhanc e skills in emp loying            
formative assessment strategies 
monitor and evaluate the effectiveness of strategies employed    

Effective teachers should make use of a range of strategies to support formative assessment.  

To help motivate learners,  teachers should :  

emphasise real progress and achievement rather than failure 
praise effort rather than ability 
emphasise p rogress aga inst p revious persona l best and avoid c omparisons with     
others 
be aware of the effec ts tha t c omments, marks and grades c an have on lea rners        
confidence and self-esteem  

To promote effective learning teachers should :  

be c lea r with lea rners about wha t they a re being asked to lea rn and how they will 
know if they have been successful 
help lea rners bec ome more aware of how they lea rn in add ition to wha t they a re 
learning 
help learners to reflect on their strengths and weaknesses 

       give learners guidance on how to improve and opportunities to do so 
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6. Exploiting Technology for Education Purposes 

    
Good ICT is a powerful tool to support and transform lea rning and teac hing

   
    Ambitious Excellent Schools, Scottish Executive, 2004 

 

  ICT is no longer considered as incidental to the curriculum or an optional classroom activity.  It  
  has an increasingly important presence within overall learning and teaching strategies and  
  schools have the flexibility to use ICT in conventional and innovative ways to meet their aims  
  and objectives.  This includes how ICT  

an influence and shape the curriculum  

offers opportunities to extend or enhance the curriculum  

brings with it the potential for new approaches to teaching  

        can help in the planning and structuring of tasks.    

Information and Communications Technology    Guide for Teachers and Managers 
            Scottish Executive 

Exploiting Technology for Education Purposes(ETfEP) sets out a series of strategies to promote the 
integration of ICT into Learning and Teaching in Bearsden Academy.  The programme attempts 
to address staff training issues and to inform teaching practice, through the promotion of collegi-
ality and the sharing of good practice.  

The use of ICT has developed in different ways to meet the needs of learners in different curricular 
areas.  The use of ICT can  

help to personalise learning 
  help learners be creative 
  be a useful aid to problem solving 
  provide ready access to a world of knowledge and research 
  improve the quality of presentation. 
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To promote the learning of pupils using ICT effective managers should :  

embed the use of ICT by developing and promoting a vision for the application and 
use of ICT across the curriculum;  

be willing to consider relevant re-structuring of approaches to learning and teaching  

provide appropriate professional development in the use of ICT for all staff.   

To promote the learning of pupils using ICT effective teachers should;  

      use ICT selectively and appropriately to enliven the teaching process, to motivate pupils 
and to achieve positive attitudes to learning  

provide pupils with good opportunities to take responsibility for their own learning, 
both in small groups and individually  

identify aspects of coursework where individuals needs can be met more effectively 
through the appropriate use of ICT  

use their ICT skills to access the wealth of resources now available online.    

It is generally recognised that ICT has a role to play in motivating pupils to learn. However, its full 
impact on learning and teaching is still the subject of research and debate.  

The ETfEP programme is a fluid and evolving series of strategies which have at their core          
informing teac hing methodology and p romoting the persona lisa tion of pup ils lea rning through 
the use of Information and Communication Technologies. 
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7. Enterprise in Education 

  
Enterprise in educ a tion p rovides rea l life c ontexts for teac hing and lea rning.  It a lso inc reases 
the personal relevance of schooling by developing the understanding and experience of roles 
which the individual may play in the future.   

effec tive approac hes to lea rning and teac hing will make a d irec t c ontribution to pup ils        
experience in enterprise in education.  

HGIOS, QIs in Enterprise in Education, HMIe, 2004  

Education for Work in Schools (Scottish Executive, 2000) identified for the first time that not only 
should Scottish school pupils experience enterprise activities within a broad programme of        
careers education and work experience, but also that enterprising approaches to learning and 
teaching should permeate the curriculum.  

Enterprising approaches to learning and teaching include :  

 

strategies which support the development of the core skills of numeracy, literacy, problem 
solving and ICT;  

 

strategies which support the personal and social development of pupils;  

 

relevant, rea l life c ontent in d ifferent a reas and sub jec ts of the c urric ulum;  

 

pupil participation in enterprise activities which are explicitly entrepreneurial in nature, 
and in whic h suc c ess is the result of hands on partic ipa tion.   

Enterprising approaches to learning and teaching should be dynamic, creative and encourage 
innovation.  Equally, enterprise in education comprises definable and measurable education   
objectives which include; the quality of courses and programmes, pupil attainment and how the 
needs of pupils are met.  
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To develop an enterprising approach to learning and teaching,  effective managers should;  

ensure that development plans reflect the national and local priorities for Enterprise in  
Education;  

ensure tha t c ourse c ontexts reflec t pup ils interests, p revious experienc e and future         
development;  

ensure that the learning experiences of pupils are relevant, motivating and            
challenging and support the development of core skills;  

monitor pupil progress, attainment and achievement.   

To promote the development of enterprising skills in pupils, effective teachers  should;  

encourage pupils to take responsibility for, and be active in, their own learning, being able to 
work without close supervision;  

provide frequent opportunities for pupils to think for themselves, reflect on ideas,    
issues and experiences and ensure that pupils have a good understanding of what 
they need to do to improve;  

       develop opportunities for pupils to work collaboratively in a variety of circumstances  
                      involving groups of differing composition and size.  
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8. Summary 

    
Effec tive lea rning and teac hing is dependent on partnerships involving pup ils, sta ff and 
parents where eac h has a role and  a ll must work together if lea rners a re to ac hieve their 
full potential. This policy focuses on the roles of pupils and staff.  

Effec tive lea rning and teac hing is dependent on an ethos where lea rners feel va lued and 
motivated, expectations are important and there is use of positive praise.   

Effec tive lea rning and teac hing is dependent on a c limate of good behaviour where 
there is a clear code of conduct and pupils are aware of their responsibilities.  

Effec tive lea rning and teac hing should be flexib le, taking ac c ount of p referred lea rning 
and teaching styles.  These are :  

Visual 
Auditory 
Linguistic 
Kinaesthetic  

Teac hers should be aware of this in their lesson p lanning , lesson delivery and lesson       
conclusion.  

Effec tive lea rning and teac hing is enhanc ed by  using Assessment Is For Learning         
stra teg ies.  These, a long  with an aud it of c urrent departmenta l p rac tic e have been issued 
as a supplement to this policy.  

Effec tive lea rning and teac hing is enhanc ed by integra ting ICT into the lea rning and 
teaching process providing opportunities to meet individual needs.  

Effec tive lea rning and teac hing is enhanc ed by using an enterp rising approac h where  
pup ils a re ac tively engaged in their own lea rning and there a re opportunities for              
individual, group and class learning to take place.    
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We ac quire, p roc ess and use information in d ifferent ways and a t d ifferent ra tes.  As       
ind ividua ls, we employ a number of lea rning styles. Four of the most c ommon lea rning 
styles are :  

Visual 
Auditory 
Linguistic 
Kinaesthetic     

Visual learners remember things by seeing and tend to be less d istrac ted by noise.  They 
will benefit from :  

having a c lea r view of the teac her in order to see body language and fac ia l             
expression 
using visual materials such as pictures, charts, maps, graphs etc 
where multi-media is used such as Smart Boards, Power Point etc 
illustrating ideas as a picture or brainstorming bubble before writing them down 
taking notes or being given handouts 
using colour to highlight important points in texts 
reading illustrated books 
visualising information as a picture to aid memory   

Auditory learners understand best by hearing information.  They will benefit from :  

participating in class discussions/debates 
discussing their ideas 
making speeches and presentations 
reading text aloud 
using a tape recorder during lessons instead of taking notes 
creating musical jingles/mnemonics to aid memory 
teachers using verbal analogies and story telling to demonstrate our points   

APPENDIX 1 : Learning Styles 
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Linguistic learners lea rn best when using the written and spoken word . They may well ta lk 
themselves through lea rning situa tions and use written notes, ac ronyms, mnemonic s, 
rhymes, c olour c od ing and highlighter pens to fac ilita te their lea rning .  They will benefit 
from :  

working from books and other text-based resources 
listening to information 
seeing instructions on the whiteboard 
having/making lists of instructions or important information 
having quietness to study 
making notes using keywords and phrases, especially when information is presented 
to them pictorially or diagrammatically   

Kinaesthetic learners learn best by a hands-on approach. They will benefit from :  

there being a number of different activities during a period 
moving around to learn to new things 
working in a standing position 
using bright colours to highlight reading material 
illustrating their work with posters 
skimming through the resources to get a rough idea of what it is about before settling 

 down to undertake the work                

To know and not act is not yet to know.   Wan Yang Ming 
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What if our p referred lea rning style, and c onsequently our p referred teac hing style, do not matc h 
the preferred learning style of our pupils ? 
It is important tha t we c onsider this when p lanning our lessons. We should try to c rea te opportuni-
ties for each type of learning to be targeted during a lesson.        

Lesson Planning  We should aim to : 
Crea te as many open-ended situa tions as we c an to a llow ind ividua l approac hes and         
responses by pupils. 
Provide challenge and opportunities for all to learn at an appropriate pace. 
Make the best use of available resources. 
Build in flexib ility to take ac c ount of the rea lity of the lea rning environment and the 
needs of  individual learners.  

Lesson Delivery  
Give pupils an overview of the content of the lesson or series of lessons. 
Relate the main objectives of each lesson to prior learning. 
Give clear explanations and instructions of what is to be done. 
Crea te opportunities for the pup ils to d isc uss aspec ts of the work and the d ifferent ways 
they  can approach it. 
Maximise opportunities to work d irec tly with lea rners in whole c lass, group and ind ividua l    
situations.  

Lesson Conclusion 
Ask the pupils to tell or show you what they have learned. 
Rec ap the ob jec tives of the lesson and highlight the lea rning outc omes by the use of          
diagrams or tables. 
Explain what the next lesson will build on.  

Being Aware of Learning Styles 

Teachers are important and make a   
difference.  The quality of individual 
teachers is the single most crucial       
factor in promoting effective learning in 
schools.  

Teaching for Effective Learning  

The people best placed to make judgements 
about the learning needs of individual young 
people are those who work with them most 
closely.  Within a framework of clear national 
standards and local authority support ,      
teachers and other professionals in schools 
must have the freedom to exercise their        
professional judgement to deliver excellent 
learning and teaching.  We will act to give 
them that freedom.  

Ambitious Excellent Schools  Scottish Executive, 
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Sharing Learning Intentions and Success Criteria  

SMART small step learning intentions

 

Learning intentions focus on the learning to be achieved by engaging with a task.  Broad  
learning intentions are usually too general to give a clear understanding of the specific    learning 
 involved.  Use SMART (Small, Measurable, Achievable, Realistic and Time-Limited)   criteria to set 
 learning intentions that focus on specific things that children can achieve. For example, We are 
 learning to recognise multiples of 2, 5 and 10  

Whole Task learning intentions

 

Whole task learning intentions should not be too broad. They should focus the learner.             
For example, We are learning to: 

   write a mystery story using mysterious phrases and suspense 
devise a character using descriptive words and phrases  

Invite pupils to discuss what the success criteria might be

 

Involving pupils in the process of identifying the success criteria to use in assessing their   response 
 to a specific learning intention can be very useful in helping them to engage with their own 
 learning.    Success criteria should relate closely to the learning intention.  

Develop success criteria into a self-assessment checklist

 

As pupils are introduced to peer- and self-assessment, they will probably need some support. One 
way of helping them without taking a lot of teacher time in class is to create checklists that pupils 
 can use on their own.  There are different ways of doing this:  

Create a checklist: List eac h of the suc c ess c riteria with a box next to it for pup ils to mark if 
they think it has been ac hieved .  Teac hers c an a lso use the evidenc e p roduc ed to c hec k on the 
effec tiveness of their own teac hing.  Chec klists c an be good ways of introduc ing formative      
assessment into subjects like Maths and Modern Languages where answers are often regarded as 
right or wrong.  

Create a Scoring Scale: where appropria te, c rea te a sc oring sc a le next to eac h c riterion you 
want to use in assessing a p iec e of work.  Use a sc a le appropria te to eac h c riterion being         
assessed, for example 1-5 or 1-10.  Pupils can then use the scale to assess that criterion.  

Develop descriptions:  write a series of general paragraphs  to describe the overall  strengths 
and weaknesses that will be apparent for different degrees of success in meeting the criteria for a 
g iven task.  These c ould be linked to rela tive estima tes of suc c ess, for examp le, exc eeded       
success criteria, met success criteria, fell short of success criteria.  An opportunity to make specific 
c omments c an be used as pa rt of this p roc ess.  Suc h desc rip tions c an be used in c onjunc tion 
with a scoring scale. 

APPENDIX 2 : Formative Assessment Stra teg ies 
some practical examples 
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Promoting Self and Peer Assessment   

Traffic Lights

 
Tra ffic lighting is a simp le but powerful way of signa lling how c hild ren perc eive their own lea rning .  
One spec ific app lic a tion for tra ffic lights is in eva lua ting strengths and weaknesses to p lan         
revision.    Pup ils use the c olour on the tra ffic light to assess a list of key word or top ic s on whic h a 
test may be set.  By doing this pup ils c an identify the a reas where they feel lea rning is sec ure, 
whic h they mark in green, and where they need to c onc entra te their efforts, whic h they mark in 
amber or red .  These tra ffic lights then form the basis of a revision p lan.  Pup ils c an identify      
questions in past papers that test their red and amber areas.   

Use peer assessment to check homework

 

Work  done  at home can  provide ideal   material for assessment by other pupils.  This often helps 
both  the  author  of  the  homework  and  the  pupil  assessing it.   It  can   involve  anything  from  
Correcting  a  set of   short  answers  (with or  without a  checklist)  to  more  complex  assessment  
procedures.    

Get pupils to prepare their own test questions 

 

Research suggests that pupils who revise for tests by preparing and answering their own test  
questions perform better in unseen tests than those who prepare in more conventional ways.   
Preparing your own test questions calls for and develops an overview of the topic so pupils need 
to have a clear understanding of the topic material.  

Mark Less to Achieve More  

Comment Only Marking

 

Research shows that giving pupils a mark or a grade leads pupils to put more importance on the    
mark than on the teac her s c omment.  The best stra tegy is to g ive marks as seldom as possib le 
while children are learning and use only comments to help direct future efforts.  

Challenge more able children 

 

don t give them a grade

 

Research tells us that grade only marking appeals to the ego while comment only marking makes 
 learners think about the task.  To avoid bright pupils becoming complacent, give them a plus, 
 minus or equals depending on how it compares with the last piece of work they did.  

Model good work with the whole class

 

Sharing  learning  intention  and  success criteria is  an essential  forerunner  to  effective  marking. 
Spend time  marking pieces of work  with the whole class.   Using an OHP of a piece of work,  you 
 can  help a group see  more  clearly the ways in which specific  learning intentions  and success 
 criteria are used to evaluate a piece of work.  
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Two Stars and a Wish

 
Learning is most likely when pupils are engaged and motivated.  It is therefore important to em-
phasise the positive when assessing pup il s work.  Two Sta rs and a Wish is a very effec tive way of 
accentuating the positive.  Teachers make two favourable comments (two stars) about the work 
and then identify the most important thing they think could be improved.    

Generate Good Classroom Discussions  

Leave more wait time 

 

You  should leave at  least three  seconds  after asking  a  question before accepting a response.  
This emphasises  that  thinking takes  time and effort and you believe  that the pupil  can do it.   It  
also acknowledges that the pupil, not the teacher, should be doing the thinking.  

Take an answer round the class

 

Weak or  incomplete answers  are  good starting  points  for  effective classroom  discussions.  If a   
pup il  g ives an answer tha t  needs improvement,  don t  respond d irec tly.   Ga ther some answers 
from other pupils.  Bring these answers back to the first pupil and ask that pupil to identify the best 
answer.  

No hands up rule

 

This can completely change the dynamic in the classroom.  Everyone is expected to answer at  
any time, even if it is an I don t know .                  



  

FURTHER READING/INFORMATION LEA RNIN G A ND TEA C HIN G PO LIC Y 

 
General   

http://www.scotland.gov.uk

 

Website of the Sc ottish Exec utive.  Gives deta ils of a ll rec ent and past Sc ottish Exec utive          
publications, many of which are available to view online.  Look under publications.  

http://tip.psychology.org/

 

Useful referenc e site tha t g ives definitions, overviews and referenc es for many of the ma in       
educ a tiona l c onc ep ts tha t you may c ome ac ross.  Clic k on lea rning c onc ep ts .  

http://www.tes.co.uk

 

Archive section allows search on previous articles on educational issues.  

http://www.standards.dfes.gov.uk

 

Based around the curriculum in England, but some good information and resources on a variety 
of areas.  

http://www.ltscotland.org.uk

 

Government funded website offering information and resourc es on many a reas, with a foc us on 
ICT.  

http://www.teachernet.gov.uk

 

Scottish Consultative Council on the Curriculum (1996)   

Teaching for Effective Learning 
Dundee: Scottish CCC 
Extremely readab le overview of many a reas rela ting to learning and teac hing , inc lud ing          
suggestions for further reading. 

Further Reading/Information 
Listed below are ideas for further reading on some of the main ideas discussed in the policy.  It is 
by no means exhaustive. 

http://www.scotland.gov.uk
http://tip.psychology.org/
http://www.tes.co.uk
http://www.standards.dfes.gov.uk
http://www.ltscotland.org.uk
http://www.teachernet.gov.uk


   
ICT in Education  

http://www.ltscotland.org.uk

 
Has many a rtic les on integra ting ICT.  Part of its remit is to to enc ourage the c rea tive and         
effec tive use of ICT in educ a tion .  Inc orpora tes the Na tiona l Grid for Learning Sc otland , a Sc ot-
tish   Exec utive initia tive tha t funds and supports p rojec ts whic h b ring the benefits of information 
and communications  technologies  (ICT) to  learning,  teaching and community  development in  
Scotland.      

Learning Styles 
Like  personality  and  intelligence,  there  are  many  different  theories  and  approaches  to  the      
concept of learning styles.   

http://www.standards.dfes.gov.uk

 

Searc h on lea rning styles .  

http://www.bbc.co.uk/skillswise/tutors/expertcolumn/learningstyles/

 

Readable and practical discussion on using VAK learning styles in teaching.  

http://www.inspiringlearningforall.gov.uk/uploads/Current%20thinking%20-%20learnin.doc

 

Long address, but well worth it. Clea r and c onc ise exp lana tions of five of the ma in lea rning styles 
theories.  

http://www.teachernet.gov.uk/teachinginengland/detail.cfm?id=523

 

Discussion of using VAK in teaching.   

Banks, F. &Mayes, A.S. (eds) (2001) 
Early Professional Development for Teachers 
David Fulton Publishers: London   

Smith, Alistair. (2001)  
Accelerated Learning in Practice.  
Stafford: Network Educational Press Ltd.  

Smith, Alistair. (1996)  
Accelerated Learning in the Classroom.  
Stafford: Network Educational Press Ltd. 
Good books covering many areas of learning including learning styles. 

 

http://www.ltscotland.org.uk
http://www.standards.dfes.gov.uk
http://www.bbc.co.uk/skillswise/tutors/expertcolumn/learningstyles/
http://www.inspiringlearningforall.gov.uk/uploads/Current%20thinking%20-%20learnin.doc
http://www.teachernet.gov.uk/teachinginengland/detail.cfm?id=523
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